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A, B, I Grading: A Success Story
BY

KEN

KRAUSE

ties to demonstrate what they learn.
5. Show students that whether they
learn something well is more important
than when they learn it.
6. Employ a variety of classroom
strategies.
7. Assess student learning by a variety of techniques.
8. Plan to spend additional time
working with students after classes.
9. Inform students about their grades
regularly.
10. Prepare for more positive parent
interest and support.
With this overview of the original article in mind, the natural questions is, "Will
it work?" In fact when the article
appeared, many educators at different
levels contacted me with questions about
using the system with their classes.
There appears to be much interest in the
impact A, B, I grading can have on student achievement.
At the end of last school year, I tabulated and analyzed the results of A, B, I
Grading in my classes. I believe they are
significant and prove that the system
works. The accompanying chart presents
the results for first and second semesters.
It seems noteworthy that at least 70%
of my students in five grade 11 classes
received A grades both semesters. It is
interesting that more than 90% of the students in the advanced level (American
Literature) classes received A grades
both semesters while 50% and 55%
received "A" grades in the general/basic

In the Fall/Winter 1992 issue of the
Michigan Reading Journal, I described

the A, B, I (Incomplete) grading system I
used in the language arts classes I taught
and my rationale for using it. In that article I showed how components of the
Interactive Reading Model, Outcomes
Based Education (QBE) and A, B, I
Grading are compatible and can positively influence student achievement.
An important part of the Interactive
Model is the role of CONTEXT which can
act to motivate students to read and comprehend better. OBE is based on the
premises that ( 1) All students can learn
and succeed, (2) Success breeds success
and (3) Schools (and I would add more
specifically teachers) control the conditions of Success (Spady, 1990). A, B, I
Grading brings these two philosophies
together. When teachers switch to this
grading system and fairly use it with their
students, the context of the
reading/learning situation becomes one
in which all learners feel they can be successful and do not have to fear failure.
The article further identified and
explained these ten steps teachers can use
to implement an A, B, I Grading System:
1. Clearly identify what you expect
students to do, know and be like ( course,
unit and lesson outcomes).
2. Send parents a copy of the course
syllabus that includes a description of the
A, B, I grading system.
3. Inform building administrators that
you are using the A, B, I system.
4. Offer students multiple opportuniMICHIGAN READING JOURNAL
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level (survey) classes respective semesters. Only a small percentage failed the
classes, and that was due to poor attendance and dropping out of school.
The computer grading program I used
gave a percentage score for each of the
classes. When averaged, the American
Literature classes scored over 92% both
semesters and the 11th Grade Survey
classes scored 83% and 89% each semester. Such results suggest a high degree of
student learning as demonstrated by a
variety of classroom activities and
assessments.
I believe three conclusions can be
drawn from these results.

3. Parental support is an important factor influencing student
achievement.
Even though many students were
motivated to try for higher grades, I made
numerous parent contacts to keep pressure on students who might have easily
slid behind. A letter at the beginning of
the year told parents about the A, B, I
system, the course outcomes, and the
need for their support. Only one parent,
second semester, complained that her
son was treated unfairly and pressured
too much. He was getting an A grade
when she complained, and he ultimately
received an A grade in the class. Perhaps
she underestimated her son's ability.
Prior to this past school year, I usually
called about ten parents a semester. The
log I submitted after using the new grading system listed more than fifty contacts
each semester. Most parents were supportive as reflected by their student's
subsequent performance.
When I adopted A, B, I Grading I was
concerned about students who might
have incomplete grades at the end of the
school year. Only two students had
incomplete grades entering the final
exam week. I detailed the outcomes they
had not met and the work they needed to
do to demonstrate to me that they had
the required ability and knowledge. Both
successfully completed their work and
received B grades. My principal agreed
that if necessary, students could complete the work to meet the course outcomes during the summer and meet with
me. If they were successful, I could
change their grades from an I to an A or
B in the fall.
Students who failed had given up
coming to school because of excessive
absences. Although they were given the
opportunity to pass their English class by

1. The A, B, I Grade system raises
student achievement and motivation.
The percentage of students receiving
A and B grades, and the high level of success, reflects this. The course standards
were not lowered; student self-expectations were raised. The many students
who asked me to stay after school to
work with them, who wanted to redo
assignments to raise their grades, suggest
increased motivation.

2. Students with higher ability
strive for higher grades when
available.
When the American Literature student
grades are compared with the Survey student grades each semester, American
Literature students received 45% more A
grades first semester and 36% more A
grades second semester. Many students
who are not academically inclined, but
do value passing and getting their diplomas, sometimes do the least amount of
work necessary to pass the class. The
results seem to support the idea that students elect to get low grades when they
are available. If teachers raise their expectations, most students will meet them.
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attaining the outcomes, failures in their
other five classes made dropping out an
easier choice.
As I reflect back on the year, I wonder about having placed too much
emphasis on grades. It seems so capitalistic. Yet, that incentive improved many
students' learning and achievement; so it
seems worth it. If my school like most
others wasn't organized around student
credits and grade point averages and if
colleges didn't require such proof of ability, there would be no need for grades and
A, B, I Grading. If student outcomes
drove achievement and not GPA, letter
grades would be unnecessary. However,
since this is not the situation in most
school districts, A, B, I Grading seems an
appropriate compromise.
One of the major premises underlying
the use of this system is that "schools
control the conditions of success." I
would amend that statement to say that
"teachers control the conditions of success." When the classroom teacher
decides to use this system and to invest

his/her time and energy to help students
achieve the course outcomes at high levels, the educational system will begin to
change. When students and parents hear
about how teaching, learning and grading
is different in one teacher's classes, they
will began to insist on change. When
other teachers hear about successes in a
colleague's class that uses A, B, I
Grading, they will ask questions and be
tempted to try it. Change takes place
slowly, but it needs to start in at least one
classroom.
Reference
Spady, W. (1990). The High Success Program on Out,come-Based
Education Summer Implementation Seminars, presented at
a meeting of the Howell Public Schools.

Since writing this article, Ken
Krause has moved from his position as
a high school English teacher in the
Howell Public Schools to be an assistant
principal for the Jonesville (Michigan)
Community Schools. Ken is also the
MRA SecondarJJ. Reading Committee
Chairman. ~

Report on the A, B, I (Incomplete) Grading System
1st and 2nd Semester-1991-92-Grade 11 Students
Period

# Students
Sem.1

Sem.2

30
26
19
25
24
124

30
24
18
24

Am. Lit. 1
Arn1 Lit. 2
Survey 3
Survey4
Survey 5
Totals
Percent

2a
119

A Grade
Sem.1

Sem.2

29
24
10
13
11
87
700/4

26
23
8
15

Ia
85

72%

B Grade

Incomplete

Sem.1

Sem.2

1
2
9
11
13
36
29%

4
1
8
7
fl
29
24%

Sem.1

Sem. 2

0
0
0
1

0
0
2
2

Q

l

1
1%

5*
4%

American Literature Classes
Am. Lit. 1
30
30
29
26
1
4
Am. Lit. 2
26
24
24
23
l
Totals
56
54
53
49
3
5
Percent
95%
91%
5%
9%
Average Class Percentage-Semester 1 = 93.26% Semester 2 = 92.41%

z.

0
Q
0
0%

0

Q
0
0%

11th Grade English Survey Classes
Survey3
19
18
10
8
9
8
Survey4
25
24
13
15
11
7
Survey 5
24
23
13
13
11
fl
Totals
68
65
34
36
33
24
Percent
50%
55%
49%
37%
Average Class Percentage-Semester 1 = 83.11% Semester 2 = 89.71%

0
1

2
2

Q

l

1
1%

5*
8%

*The 5 students who failed did not attend classes all or much of 4th Quarter.
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